Abstract-The present study was carried out to investigate whether there is any relationship between the language learners' general language proficiency level and language learning strategies at elementary and intermediate level in Iran. The research tried to find out how learners' proficiency level influences language learning strategies employed by learners. In addition the study seeks to identify the most and the least used strategies by the above mentioned learners. Steps on measuring this factor are discussed in the research. Participants are adult language learners, about 100 Iranian men and women aged 13-48 who completed questionnaires provided by the researcher. These learners were in two different general learning levels (elementary and intermediate) of English language learning and their age and education are varied. According to the results of the SILL, the findings indicate that the use of cognitive strategies had the strongest relation to English proficiency and higher proficiency EFL students use cognitive, metacognitive and social strategies more often than students with lower proficiency level proficiency. In contrast, there is no significant difference in the use of memory strategies between higher and lower proficiency EFL students. In addition, both higher and lower proficiency EFL students use compensation strategies more often than other strategies.
I. INTRODUCTION
Over the past few decades, researchers and language teachers noticed that some learners seem to be successful in second or foreign language learning regardless of teaching methods and techniques. Therefore, a considerable number of researchers have shifted their focus from teaching methods or techniques to language learning strategy use. Language learning strategies are specific actions or techniques that learners use to assist their progress in developing second or foreign language skills (Oxford, 1990) . Language learning strategies are believed to play a vital role in learning a second language, as they may assist learners in mastering the forms and functions required for reception and production in the second language and thus affect achievement (Bialystok, 1979) . Many researchers have suggested that the conscious use of language learning strategies makes good language learners (Naiman, Frohlich & Todesco, 1975; Wenden, 1985) . Researchers believe that strategies of successful language learners can provide a basis for aiding language learners (Rubin, 1975; Reiss, 1983) . Therefore, if language teachers know more about effective strategies that successful learners use, they may be able to teach these effective strategies to less proficient learners to enhance these learners' language skills.
Therefore the researcher hopes that insights into Iranian EFL learners' use of English learning strategies could provide information for researchers and educators that will furnish them with knowledge about how to enhance and assist the students in the use of language learning strategies.
II. LITERATURE REVIEW

A. Definitions of Language Learning Strategies
"Strategy", from the ancient Greek term strategia, refers to generalship or the art of war. In a more specific sense, strategy entails the optimal management of troops, ships or aircraft in a planned campaign. "Tactics" is different but related to strategies, which are tools to achieve the success of strategies. Moreover, the two expressions share some basic concepts: planning, competition, conscious manipulation and movement toward a goal. In nonmilitary settings, the concept of strategy has been applied to the non-adversarial situations, where it has come to mean a plan, step or an action is taken for achieving a specific objective (Oxford, 1990) . Oxford (1990) stated that strategies are particularly important for language learning "because they are tools for active, self-directed involvement, which is essential for developing communicative competence" (p. l). Because of its significance, learning strategies have been extensively employed in the educational field. In defining the language learning strategy, "different researchers use different terms
B. The Importance of Language Learning Strategies
Research on language learning strategies began with strategies of the "good language learner" by Rubin (1975) and Stern (1975) . From these initial research efforts, numerous researchers have attempted to emphasize the importance of language learning strategy use by successful language learners (e.g. Abraham & Vann, 1987 , 1990 Oxford et al., , 1993 Oxford et al., , 1995 Politzer & McGroarty, 1985; Reiss, 1983) . They noted that, generally speaking, more successful learners employed language learning strategies more frequently and more appropriately than did less successful learners. The researchers believe that language learning strategy plays a significant role in L2/FL learning, due to the fact that language learning strategies that can help learners to facilitate the acquisition, storage, retrieval or use of information and increase selfconfidence.
C. Classification of Language Learning Strategies
In Oxford's (1990) study, she synthesized prior study results and came up with a language learning strategy system (see Table 1 ). Six categories, including memory strategies, cognitive strategies, compensation strategies, metacognitive strategies, affective strategies and social strategies were divided into two major types: direct and indirect, and each class contains three categories. Direct strategies help learners to learn the target language directly; indirect strategies help learners to support and manage language learning without directly involving the target language. Direct strategies are subdivided into memory, cognitive, and compensation strategies; indirect strategies are subdivided into metacognitive, affective, and social strategies. In this study, I will use Oxford's (1990) classification as described below (Oxford, 1990 , p. 8): Of all the variables that affect the use of language learning strategies, proficiency is regarded as one of the salient variables that result in differences in strategy use. If the strategies employed by students with different proficiency could be identified, more insights will be gained into the learning process of individual learners and the characteristics of learners with different proficiency level. Hence, a study of the relationship between language learners' proficiency level and their use of language strategies is necessary to provide more insights into this issue. Chamot and Kupper (1989) asserted that high proficiency learners know how to use appropriate strategies to reach their learning goals, while low proficiency learners are less expert in their strategy use and choice. Oxford (1985) claimed that successful language learners use a wide range of strategies that are most appropriate for their learning tasks. MacIntyre (1994) also indicated that second language learners may use strategies that make their communication more effective, informative and persuasive when they attain certain proficiency. Yang (1994) stated that perceived proficiency levels have a significant effect on student's use of learning strategies. The better students perceive their language proficiency, the more often they use various learning strategies to assist them in learning English. It seems that language proficiency is commonly recognized as a determinant of strategy use by more and more students.
The factor, proficiency level, was addressed in studies related to language learning strategy by some researchers. In a study of 70 high-school age students enrolled in ESL classes from three high schools in an Eastern metropolitan area in the United States, the authors (O' Malley et al., 1985) revealed that intermediate level students tended to use proportionally more metacognitive strategies than students with beginning level proficiency. Chamot, O'Malley, Kupper and Impink-Hernandez (1987) found that cognitive strategy use decreased and metacognitive strategy use rose as the foreign language course level increased, but social affective strategy use remained very low across all course levels. In addition, according to some research, proficiency level and gender affect the choice of language learning strategies (Politzer, 1983 
D. Research Questions and Hypotheses
Proficiency level is one of the factors to affect the choice of language learning strategies. The purpose of this study is to investigate the difference in the extent and types of language learning strategy use between higher and lower proficiency EFL students. This study was designed to determine: (1) whether a statistically significant difference exists in the extent of language learning strategy use between higher and lower proficiency EFL students; (2) the strength of the effect of language learning strategy use on English proficiency. The research questions and null hypotheses are stated as follows:
(1) Is there any difference in the extent of language learning strategy use between higher and lower proficiency EFL students?
H01: There is no significant difference in mean language learning strategy average total score of higher proficiency EFL students and lower proficiency EFL students.
H02: There is no significant difference in mean language learning strategy average subscores of higher proficiency EFL students and lower proficiency EFL students.
(2) Does the reported use of language learning strategies significantly relate to English proficiency? H03: There is no significant relationship between the use of the six types of language learning strategies and the scores on English proficiency test among EFL students.
III. METHOD
A. Participants
The targeted population was intermediate and elementary-level adult English language learners at Nahid Language Institute (here after NCI) in Shahreza. Random selection was used in the sampling process of this research study. Participants were adult language learners, about 100 men and women aged 13-48 who completed questionnaires and were examined. These learners were in different learning levels at NCI and their age and education were varied. Students entering the program were mother tongue speakers of Persian. Of the 100 returned questionnaires, 17 questionnaires were discarded as invalid, those either incomplete or did not follow the answering instruction. Table 2 summarizes the profile of participants. 
General English proficiency determination
The curriculum at NCI contains twenty levels of English study which are subdivided into Elementary Levels (1-8), Intermediate Levels (9-16), and Advanced Levels (17) (18) (19) (20) . Following the purpose of identifying the strategies which are utilized by EFL learners into the first two categories (elementary and intermediate), we focus on the scores these learners get on the final-term achievement tests taken at the end of the levels in which they study. Since the required score to pass the level is the minimum of 70 out of 100, we are sure that the learner is in the right level of English study. These scores are considered as the proficiency scores (the proficiency level of the participants) in the present study. The test includes four parts: listening, reading, writing and speaking. In listening test, it contains two sections: 10 questions on question-response and 10 questions on short conversation. The reading test includes two passages and 10 questions on reading comprehension. The writing test consists of twenty question items testing students' vocabulary knowledge and twenty question items checking their knowledge of the grammar in the language. The total scores on the four skills, which are considered as the learners' scores in General English Proficiency Test (GEPT), were used to analyze the relationship between language learning strategy use and English proficiency.
IV. DATA ANALYSIS
In this study, to test Hypothesis One and Hypothesis Two, an independent samples t-test was used to evaluate the differences in language learning strategy use between higher and lower proficiency EFL students. Furthermore, to test Hypothesis Three, a multiple regression was used to evaluate the effect of language learning strategy use on English proficiency.
V. RESULTS
This study examined three hypotheses which relate to the extent and types of language learning strategies used by higher and lower proficiency EFL students and their English proficiency. The report of the results consists of two parts:
1. Independent samples t-test 2. Multiple regression analysis The data in this study obtained from the SILL and the GEPT test were tabulated and analyzed using Statistical Package for Social Sciences (SPSS) for Windows.
Students, who completed the questionnaire, responded as is shown in Table 3 relates to English proficiency level and presents data related to the overall SILL mean score as well as the mean scores on the six types of strategies for higher and lower proficiency EFL students. In addition, it reveals the result of the independent samples t-test. P-value (memory): 0.540 is not less than alpha, so we can not reject the H0; it means that there is no significant difference in using memory strategies in elementary and intermediate students.
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For the other strategies, also the same results can be seen (there is no significant difference in using these strategies and proficiency level). This means the students use these strategies irrelevant from their proficiency levels.
"Does the reported use of language learning strategies significantly relate to proficiency level?" A multiple regression was used to form the model of the relationship between language learning strategy use and English proficiency. The regression analysis reveals how a change in one variable (X) relates to a change in the other variables (Y). In specific, the stronger the correlation between X and Y, the more accurately Y (dependent variable) can be predicted from X (independent variable), and vice versa.
Notice that dependent variable is Y (GEPT) and learning strategies are independent variables. The multiple regression equation in this study is as follows: Yi = β0 +β1X1i +β2X2i +β3X3 i +β4X4 i +β5X5 i +β6X6 i + ei Y: scores on English proficiency test X1 ~ X6: scores on six types of strategies respectively β0: intercept β1 ~β6: the strength of the effect of language learning strategy use on the scores of the proficiency test e: error term Βi I = 1, 000, 6 regression coefficients The regression model in first step is (table 4) 4 show that "metacognitive" and "affective" strategies were related to GEPT scores.
While ANOVA table is a useful test of the model's ability to explain any variation in the dependent variable, it does not directly address the strength of the relationship. R the multiple correlation coefficients, is the linear correlation between the observed and model predicted values of the dependent variable. Its larger value indicates a strong relationship. In this table R is 0.313, so this relationship is weak. R-Square, the coefficient of determination, is the squared value of the multiple correlation coefficients. R Square in this table is 0.098 and shows that less variation in GEPT is explained by the model. If we omit the coefficients that are not significant, the amount of R and R-Square and Adjusted R Square will increase. The ANOVA table tests the acceptability of the model from a statistical perspective. The regression row displays information about the variation accounted for by the model. The residual row displays information about the variation that is not accounted for by the model. The regression and residual sums of squares are not equal which indicates that most of the variation in the GEPT is not explained by the model. The sig (p-value) in this table shows that some of the independent variables must be canceled. The significant value of F-statistic is more than 0.05 which means the variation explained by the model is not suitable.
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A residual is the difference between the observed and model predicted values of the dependent variable. The residual for a given product is the observed value of the error term for that product. This histogram shows that residuals are normal. (P-p plot shows the normality of residuals, too).
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The plot of residuals by the predicted values shows that variance of errors increases with increasing predicted values. To examine the amount of relationship among the independent variables (strategies), coefficient is used. For example the correlation between social and compensation is 0.033 and it is weak. Since its usual range is (-1 < r < +1), strong correlation (positive or negative) is a number close to 1 and -1 respectively. Social and memory strategies have negative correlation.
To illustrate the strength of the relationship between the strategies and GEPT, we use the scatter plot for each variable; although metacognitive and affective strategies are the only variables that had relationship with GEPT (Table  4) , this relationship can not be recognized in the plots.
The matrix of correlation shows the whole relationship among the independent variables and GEPT (dependent variable) and among the independent variables.
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VI. CONCLUSION
According to the independent samples t-test on proficiency level in Table 3 , compared to lower proficiency EFL students, higher proficiency EFL students use cognitive, metacognitive and social strategies more often. The result was consistent with the finding that intermediate level students tended to use proportionally more metacognitive strategies than students with lower proficiency level proficiency (O'Malley et al., 1985) and the finding that metacognitive strategy use rose as the foreign language course level increased (Chamot et al., 1987) . In contrast, there is no significant difference in the use of memory strategies between higher and lower proficiency EFL students. In addition, both higher and lower proficiency EFL students use compensation strategies more often than other strategies probably because they are the easiest to use. This finding might imply that students tried to make up for their missing knowledge by using the most direct and natural way. The result is similar to Green and Oxford (1995) who found that intermediate students used cognitive strategies significantly more than did basic students. The positive relationship between cognitive strategy use and English proficiency represents that students with a greater use of cognitive strategy have better performance on English proficiency.
In conclusion, the principal findings from this investigation include: 1. Both higher and lower proficiency EFL students use compensation strategies more often than other strategies. 2. Lower proficiency EFL students use language learning strategies as often as higher proficiency EFL students. This is perhaps because the levels of proficiency which were investigated in this study (elementary and intermediate) are not much different from each other and if the elementary level were compared with the advanced one a significant difference could be noticed (a good hypothesis for further studies).
3. The use of cognitive strategies had the strongest relation to English proficiency.
What learners know about themselves and about their own learning process can affect their use of language learning strategies (Wenden, 1986) . Learners' level of strategy awareness also influences strategy use. Nyikos (1987) found that learners used only a narrow range of strategies and were generally unaware of the strategies they used. Therefore, in order to improve students' language learning, EFL teachers need to understand what language learning strategies students use and encourage lower proficiency EFL students to use language learning strategies in their learning process. Moreover, teaching methods often influence how students learn. Teachers should become more aware of their students' learning strategies in order to orient teaching methods more appropriately. This study provides the information about the difference in the extent and types of language learning strategy use between higher proficiency and lower proficiency EFL students and the strength of the effect of language learning strategy use on English proficiency. Future research should focus on methods to integrate language learning strategy training into language instruction, discovering other strategies other than the six types of language learning strategies discussed in this study might enhance students' language learning and the effect of strategy instruction on language learning. 
